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Introduction

This report will provide exemplification of candidates' work, together with tips and
comments, for Paper 2 of the International GCSE Specification A in English Language.
This was the exceptional November series of the ‘A’ specification in IGCSE English
Language 9-1, following the cancellation of the summer series in 2020.

The specification consists of three components: Unit 1: Non-fiction and Transactional
Writing - 60% (examination); Unit 2: Poetry and Prose Texts and Imaginative Writing -
40% (this examination) OR Unit 3: Poetry and Prose Texts and Imaginative Writing - 40%
(non-examination assessment). Candidates may also be entered for the optional
Spoken Language Endorsement (non-examination assessment).

Unit 2 for Poetry and Prose Texts and Imaginative Writing is assessed through an
examination lasting one hour and thirty minutes. The total number of marks available is
60. The reading and writing sections on this paper are loosely linked by the theme of
the text from the Anthology which appears on the examination paper.

The focus of this component is:

Section A - Poetry and Prose Texts: study and analyse selections from a range of
fictional poetry and prose texts.

Candidates should study the poetry and prose provided in Part 2 of the Pearson Edexcel
International GCSE English Anthology in preparation for responding to a given prose
extract or poem in the examination.

The specification identifies that candidates:

‘should be able to read substantial pieces of writing (extended texts) that make
significant demands on them in terms of content, structure and the quality of language.
Throughout the qualification, candidates should develop the skills of inference and
analysis.’

Candidates are advised to allocate 45 minutes to Section A, and there will be one essay
question on a poetry or prose text from Part 2 of the Pearson Edexcel International GCSE
English Anthology, which will be made available in a booklet in the examination if it is a
longer extract or will be in the Question Paper in the case of a poem.

Candidates will answer the question in this section and 30 marks are available. There
are three bullet points to prompt the response and the third bullet always asks
candidates to consider language and structure.

Section B - Imaginative Writing: explore and develop imaginative writing skills.

Candidates are advised to allocate 45 minutes to Section B. There are three writing
tasks, to some extent linked by theme to the reading prose extract or poem. Candidates
pick one question to respond to and the response is worth 30 marks. The format of the
tasks remains the same for each series: Question 1 follows the format ‘Write about a
time when you, or someone you know...,, Question 2 follows the format ‘Write a story
with the title...” and Question 3 offers two images as a prompt for a response which is
always ‘Write a story that begins..." or ‘Write a story that ends...".



The Assessment Objectives for this paper are:

Section A: Reading
AO1:
e read and understand a variety of texts, selecting and interpreting information,
ideas and perspectives
AO2:
e understand and analyse how writers use linguistic and structural devices to
achieve their effects.

Section B: Writing
AO4:
e communicate effectively and imaginatively, adapting form, tone and register of
writing for specific purposes and audiences
AO5:
e write clearly, using a range of vocabulary and sentence structures, with
appropriate paragraphing and accurate spelling, grammar and punctuation.

It was clear that candidates were all able to respond to the extract from the Anthology
in the examination, and that most had studied it before. Some candidates had been
taught the context of and background to the extract, such as itinerant workers and
issues around immigration and leaving home.

Throughout the qualification, overall candidates had been prepared well and all had, at
different levels, developed the skills required to answer the questions.

It was also clear that candidates used what they had studied in their reading to feed into
their imaginative writing, which inspired them. As the specification identifies, the main
aims for our candidates in this paper are:

e read critically and use knowledge gained from wide reading to inform and
improve their own writing

o write effectively and coherently using Standard English appropriately

e use grammar correctly, punctuate and spell accurately

e acquire and apply a wide vocabulary alongside knowledge and understanding of
grammatical terminology, and linguistic conventions for reading, writing and
spoken language.

Candidates had, pleasingly, been given the opportunity to practise their writing
techniques and planning and proofreading skills.

The responses of candidates had some positive features. Examiners were impressed by:

e evidence that many candidates had understood the content of and ideas in the
extract

e evidence of coverage of the whole of the extract

e the successful, integrated use of the bullet points within the question

e coverage of the assessment objectives required for this paper

e therange of vocabulary for AO5



e writing that showed creative ideas and suitable tone, style and register for
audience and purpose.

Less successful responses:

e demonstrated a lack of knowledge of the extract and/or lack of awareness of the
ideas in the extract

o failed to reference the question, with candidates simply writing something about
what happens in the first part of the extract

o rigidly followed the bullet points in the question so that language and structure
points were almost an ‘add-on’ at the end

e had aninsecure grasp of language and structure with a lack of understanding of
how language and structure were used, feature-spotting or confusion of terms

¢ had limited comment on language and structure and relied heavily on
description of ideas or events for Question 1

o failed to support points using appropriate textual evidence or used over-long
quotations

e lacked organisation in their writing

e lacked accurate spelling and secure control of punctuation and grammar.

It was clear that candidates had been able to find at least some information about the
character of Lev and could comment on language and structural features. Imaginative
writing was often interesting, engaging and enthusiastic and had a clear sense of
purpose and audience in the voice and ideas used.

Question 1

AO1

The first two bullet points in the mark scheme relate to AO1 - read and understand a
variety of texts, selecting and interpreting information, ideas and perspectives. The level
of understanding of the text from the Anthology is assessed in the first bullet point, and
the selection and interpretation of information, ideas and perspectives in the text in the
second bullet point.

At the very basic level candidates tended to comment on what was being said about Lev
in the first part of the extract, particularly the smoking motif. They were able to show
some understanding of the opening part of the extract, but the understanding and
focus was uneven. There was often limited selection and interpretation of information
and ideas: for example, responses at the lowest levels often did not move past the
opening section of the extract.

Candidates at the Grade 4 borderline were at least able to identify some of the key
ideas in the extract linked to Lev, although at this borderline grade there was often an
imbalance where the focus was on identifying basic/valid ideas and information from
the extract about Lev (for example, him having to leave home) rather than being
appropriate, apt or persuasive for the higher levels. For example, candidates at this
borderline grade often had not considered more than broad ideas. There was a lack of
‘drilling down'’ into the extract to examine the more nuanced ideas considered by
candidates achieving higher marks.



Candidates at borderline Grade 7 were more direct in approach, as they were able to
select the relevant ideas from the extract linked to Lev's thoughts and feelings in a
detailed but succinct manner. Candidates at this borderline tended to cover the full
extract, and offered detailed points including the contrast with the character of Lydia,
the almost defiant attitude Lev has at the end of the extract and, as one candidate
wrote: ‘the struggle of immigration with themes such as loss and hope for the future.’

AO2

The third bullet point in the mark scheme relates to AO2 - understand and analyse how
writers use linguistic and structural devices to achieve their effects. There needs to be
understanding of the language and structure used in the text, and the level of skill is
also a discriminator. Explain is a mid-level skill, comment a lower level skill and
explore/analyse higher-level skills, which gives candidates opportunities to achieve
across the range.

At the lowest levels candidates often made reference to language and structure as a
brief add-on at the end of the answer. Candidates here often identified and named
devices, but did not demonstrate the skill or understanding to discuss their use, and did
not link these to the question. At this level responses were characterised by writing
without any explanations - candidates here were good at finding both language and
structure features, but not as confident at explaining them. The responses were much
more at a descriptive level, with limited and underdeveloped evidence.

Candidates at the Grade 4 borderline were at least commenting on both language and
structure. At this borderline grade candidates were commenting on and explaining
language and structure, with appropriate and relevant references. Candidates at Grade
4 borderline were able to pick out features in the extract, but often there was little
developed explanation of the effect of these features. The majority at the borderline
grade were able to comment clearly on, for example, repetition (for example of smoking
or the stork), simile and metaphor, short sentences. Some explanations at this
borderline grade were non-specific and unrelated to the question: ‘The writer uses
language and structure to engage the reader’.

Candidates at the Grade 7 borderline were commenting on both language and structure
consistently, confidently and succinctly. At this borderline grade candidates were
exploring and analysing language and structure, with detailed and discriminating
references. The majority at the borderline grade were able to explore less obvious
features such as the tone of the extract, the use of ‘flashbacks’ as a structural feature,
the meanings of the descriptions of the home, the parallel to Lydia created or the
significance of the words that Lev is able to speak in English, alongside the features of
borderline Grade 4. The examples of language and structure used at this borderline
grade were much more considered and selected than at borderline Grade 4, showing a
perceptive understanding of the viewpoint of the writer and the effect of details
selected on the readers. Some examples of interesting language and structure points
made by candidates are:

e “They ran out of trees”: this short sentence shows even nature gave up on Lev.’
e ‘Intertwining 2 separate time frames, LeVv's past and the present bus journey.’



The final bullet point in the mark scheme relates to selection and use of references
from the text which has been studied for both AO1 and AO2. This is a very useful
discriminator in this question. As previously mentioned, candidates were sometimes
unable to consider references that supported different ideas and information (rather
than many references which illustrated the same point) where candidates perhaps
missed key elements that would have demonstrated apt, persuasive selection of
information and ideas. Sometimes quotations were too long to be helpful, and one
examiner noted:

‘| did see quite a few responses that would benefit from using shorter embedded
quotations in order to move the candidate to the analysis more quickly and give them a
better chance of producing a sustained and thorough response.’
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Examiner Comments:
This answer achieves a mark of 7 in Level 2.

There is definitely ‘basic understanding of the text’, Level 1: Lev does not stop smoking,
he is desperate (could be interpreted as about leaving home as well as not being able to
smoke), he is sitting with a companion, he had tried to prepare himself. The response is
very reliant on smoking and does not move much past this (it is important that
candidates study ALL of the texts in the Anthology - there is a sense that this candidate
is not prepared to respond on this text). Selection and interpretation of
information/ideas/perspectives is limited, but what is there is somewhat valid.
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There is some basic identification and some limited understanding of the language and

structure used by writers to achieve effects, so this is borderline Level 1/2. The
comment on the metaphor of the cigarette is valid, as is the simile of the married
couple (very little is done with either point), the comma to ‘make a pause’is not really
relevant, but the focus on ‘agony’ is valid. The use of ‘rainy’ has potential but does not go

very far. The use of references is valid. All of Level 1 is met, and there is enough to just
move into Level 2 as there is some comment on language and structure and some valid

references (although basic, so never going to move past the lower end of the mark

range in this level). The responses touches on these last two bullet points in the Level 2

mark scheme, but is not consistent, so only just moves into the level.

Example 2

AQ.VI‘WLS*"%CMKM—,FD ........ ,"Mhh.shzwhrmmmﬂhmn

Lok Rk i 0OLING o heyp... 00 pik. i ... O laglatass...
MDT ,,,,,, L. beditacts...... otk .. i DAL ... QOB Corries......dowkness. .........
it Seasans..and. oecamn.... QY 1S ORNCEB.Op .. H. PLOL .

A
Leu QAlsa doesn’d Want.. 4o, 1eMe.. his....hame.....khod \townejf%

M:} home..... Wos howd ..ond 5.&&’-‘#

LN\ﬁo;%rmblcd ......... mcm.‘...,,.....anck.....E..1.$.........‘Pn‘_a.e..r.\.},,e,d......a\,s,......SM.CJ,.-.\.....H.Q....mL?gS...._

On...nicoting....ond...akahal. a.... Ejf.t., ..... b3 ............. and.. iS5 JobleSS. . vk . dakerrn

.Q,1.30\."’.‘;&25..‘...brj.,,,m....f.‘.mdﬁa ..... Witk in._durn  CosseS . LEM  to.. . . =TIV S—

."/
on... Semedhing  eise," He  onvied Ludia, ersed in ber Engisn ber. "

11



Examiner Comments:
This response meets the first bullet in Level 2 - there is some understanding of the text
(there is not a sense that this is sound, so for this is does not border on Level 3).

Examples are that he loves his country but is moving for his daughter, he is troubled but

trying to get better, he feels guilt about his wife, he hopes that he will share in English
luck and find new opportunities. The second bullet point is met in Level 2 also as the
selection and interpretation is valid, but not developed.

The third bullet point is more on the border of Level 1/2 as there is a lack of evidence
that the candidate has more than basic/little understanding of language and structure.
Some sense of language/structure is implied, but not identified. The selection of
references is valid, but not developed. Level 2 is securely met, but this does not quite
border on Level 3. A mark of 11 is achieved.
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Examiner Comments:

The response meets the first bullet point in Level 3. There is sound understanding of the
text demonstrated throughout, for example he is moving for a better life for his
daughter, he feels pain at losing his wife, Lev and Lydia’'s motives for moving are
different. There is some personal interpretation, for example he will act as if he does
not need to be in London, when in reality he has to be for his daughter, he starts out
lacking hope but then changes. The second bullet point is also met in Level 3 as the
selection and interpretation of information, ideas, perspectives is appropriate and
relevant to the points being made.

AQO2 is the bullet point in the mark scheme not fully covered in Level 3. There is not
much identified, other than the listing and the change in hope which could be
interpreted as a structural point. This bullet point could be placed in Level 1: ‘Basic
identification and little understanding of the language and/or structure used by writers
to achieve effects’. However, there is some sense of effect, and some very brief
comment, so this bullet is met just in Level 2.

The selection of references is appropriate and relevant to the points being made. The
answer does not meet the top of Level 3 due to the lack of focus on language and
structure. A mark of 16 in Level 3 is achieved.

Example 4
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Examiner Comments:
This response has a clear introduction and conclusion and shows their focus on the

question in their introduction. While not necessary, this can focus candidates on making

sure they are answering the question set.

This response is a good example of where there is sustained and thoughtful

understanding of the text: Lev's longing for home, his anxiety, the contrast between Lev

and Lydia (and the candidate explores this more than Example 3), the ‘marginalisation
and isolation’ of ‘economic migrants’ (this could definitely be developed with more
detail), the distance between Lev and the British people as he sees them, his

determination and his loneliness. The second bullet point of the mark scheme is met in

Level 4 in the main, as the selection and interpretation of information, ideas,
perspectives is appropriate and fully supportive of the points being made, but we are
left hoping for more detail to sit more securely towards the top of Level 4.
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For AO2 there is thorough understanding and evidence of some exploration of language
and structure and how these are used to achieve effects (Level 4 mostly met - we would
like to see more detail to feel secure that the candidate has thorough understanding):
the symbolism of the cigarettes, the connotations of and emphasis on nervousness, the
use of ‘them’, use of ‘infernal’, pairs of nouns. The final bullet point in the mark scheme
is again partly met in Level 4 - the selection of references is appropriate and fully
supportive of the points being made, but they could be more detailed. The response
achieves 22 marks in Level 4.
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Examiner Comments:
This candidate begins with a plan, which is delivered in the answer, and there is a clear
introduction and conclusion (not a requirement).

This response meets all of the bullet points of Level 4 and achieves a mark of 24, but it
does not quite tip into Level 5. It is an example where the candidate does not present
their ideas as clearly as they could, but what is there is worthy of Level 4 credit.
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The candidate demonstrates sustained understanding of the text: Lev being an
economic migrant, his feelings of discomfort, him leaving people behind, the process of
grieving, the difference between Lev and Lydia, the sense of being in same routine every
day, the idea of hope in the future. In this case the selection and interpretation of
information/ideas/perspectives is appropriate, detailed and fully supports the points
being made. The AO2 bullet point is met in Level 4, and there is more of a range of
language and structure points made than in the previous example (metaphor,
vocabulary, negative, melancholic tone, repetition, change in attitude and parallelism).
The selection of references is detailed, appropriate and fully supports the points being
made.

Example 6
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Examiner Comments:

This is a very good example of an answer that cannot be judged on handwriting.
However, centres and candidates are reminded to ensure that responses can be read -
examiners cannot reward what they cannot read!

Thankfully, this, when deciphered, shows perceptive understanding of the text. Ideas
such as what LeV's clothing signifies, the symbolism of the natural world, the poverty he
has lived in, the recurring idea of the stork, Lev's determination, his ‘self-sacrificial’
nature, his feelings of hope but also worries of xenophobia, his potential difficulty in
finding opportunities - the list goes on! This selection is also persuasive in clarifying the
points the candidate is making.

For AO2, there is perceptive understanding and analysis of language and structure and
how these are used by writers to achieve effects, including use of vocabulary, sentence
structure and other language features. There is a huge range covered in this response.
The selection of references is discriminating and clarifies the points being made - the
candidate has covered the text confidently and chosen their examples in a
discriminating way. While difficult to read, the more it is read the more we see init. A
mark of 30 is deserved: all of the bullet points in Level 5 are met.

Examiner Comments:

Writing

At the lowest grade boundary candidates tended to offer a basic response. They always
had straightforward use of tone, style and register, with audience and purpose not
always clear. At this level candidates tended to express but not always connect ideas
and information, with limited use of structural and grammatical features and
paragraphing. There were few responses that only achieved Level 1 and where they did
this was mostly because these candidates hardly wrote anything, offering a basic
response, or the sentences did not make sense at all.

At the Grade 4 borderline candidates tended to at least have straightforward and at
best appropriate use of tone, style and register, selecting material and stylistic or
rhetorical devices to suit audience and purpose. At this borderline level candidates
tended to connect, but not always develop, ideas and information, with some structural
and grammatical features and paragraphing. There was a tendency in the majority of
responses marked at this borderline grade to set out a stronger description in the start
of the extract and then focus more on plot towards the end where planning had let the
candidates down. In some cases, the writing lacked development to move higher into
the mark scheme for AO4. At this borderline grade the use of vocabulary and syntax
tended to be appropriate but repetitive and at times limited to vague simile/metaphor,
use of short sentences, questions and exclamations for effect. The level of AO6 at this
borderline was appropriate but overall formulaic, where it appeared that candidates
had been advised to include plenty of adjectives or similes in their writing and felt the
need to include them at all times.
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In the best responses, candidates tended to at least have successful and at best touches
of subtle use of tone, style and register, managing ideas and stylistic or rhetorical
devices to suit audience and purpose. At this borderline level candidates tended to
manage, but not always manipulate, ideas and information, with a range of structural
and grammatical features and paragraphing. Responses at this level had some creative
ideas, humour and withholding information to the end as a technique. The Grade 7
boundary tended to have some selective vocabulary used for specific effect rather than
just to demonstrate knowledge of particular multi-syllabic words.

The assessment objectives for these tasks effectively discriminated the quality of
responses. Advice to centres would be to encourage candidates to avoid thinking they
need to write a whole novel or even short extract in the time available - they need to
have a clear organisation and direction in mind, and to perhaps not ‘over-season’ the
pieces with vocabulary and syntax.

The main areas that discriminated these responses were:

e whether candidates could meet both parts of the first part of bullet one in the
mark scheme for AO5 - for example they often expressed ideas to achieve in
Level 2, but these ideas lacked the order for the second part of that bullet. In
Level 3, they may have connected ideas but not developed them

e the success of tone, style and register in AO4

e the spelling of basic vocabulary in AO5

e the accuracy of punctuation and use of varied punctuation in AO5

e the use of a range of sentence structures for AO5.

Sentence structure was clearly an area centres had focussed on: varying the way
sentences begin; more use of subordinate clauses to begin complex sentences; effective
use of one-word sentences and one-sentence paragraphs to demonstrate conscious
crafting. Some candidates attempted to use ambitious vocabulary while some seemed
to steer away from ambitious vocabulary in order to maintain accuracy. A key message
to centres is to focus on crafting and organisation whatever the nature of the task. This
was a common weakness running through all but the very best answers. The more
‘pedestrian’ answers showed a lack of organisation and often demonstrated a lack of
planning and direction.

Be ambitious in the structure, vocabulary and range of ideas and try to be creative and
original. It was clear that there was some excellent description.

In terms of register it was clear that the majority of the candidates knew how to write an
imaginative piece, however there were a few that produced responses more like an
essay. Examiners noted that candidates need to manage their time better, as even
responses that started off strong appeared unfinished or rushed at the end. Examiners
felt that candidates would benefit from planning beforehand so that their stories have
cohesion.
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Some comments from examiners include:

e ‘[excellent description] is clearly a teaching point - and a successful one - that
story-telling benefits from detailed observation of the surroundings and the
narrator’s reaction to them’

e ‘Sometimes students would benefit from being taught to stick to simpler
narratives that are handled well’

e ‘I saw quite a few candidates employing less obvious techniques, such as
pathetic fallacy, to create the appropriate atmosphere’

¢ ‘Nice to see a lot of challenging vocabulary being used by candidates’

e ‘the biggest grammar problems that | saw were mixing verb tenses and not using
paragraphs'.

Question 2: Write about a time when you, or someone you know, went on a long
journey.

Examiners noted a wide range of responses being offered which allowed the full range
of marks to be applied, since all candidates were able to offer ideas about going on a
long journey. Candidates who simply wrote almost like a diary entry of a holiday or a
move did not usually craft responses as well as candidates who crafted what appeared

to be an imaginary story with an attempt to engage the reader and build suspense, for
example.

Across responses the journey was interpreted loosely, for example in responses that
covered getting up, going to the airport, on the plane, arriving, going to the hotel, going
exploring, going home. One examiner commented that ‘we were told of some truly
monumental journeys'. Many candidates were able to describe going back to a parent’s
home country to visit for the first time. Some journeys showed fear and danger and one
examiner commented that the ‘starkness of the experience on some journeys was
reflected in a sharpness in describing the emotions of the candidates which helped to
lift responses’. There were also responses that developed the narrative into a
metaphorical journey for the narrator.
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Examiner Comments:

This response achieves marks of 7+4 (11 in total). In this response there is evidence of
full Level 2 achievement. The response communicates in a broadly appropriate way,
with some basic, but fairly appropriate ideas (this is where it borders on Level 3). There
is some grasp of the purpose and the intended reader, although we never really get a
clear sense of a long journey. There is very straightforward use of form, tone and
register (not always securely Level 2).

For AO5 the candidate expresses and orders information and ideas - Greg hates flying,
the reasons he hates flying, him falling over in the airport, sitting on a thumb tack, the
chaos on the plane, falls asleep and wakes up, falls asleep and wakes up again, then
says hello, eats some cookies and falls asleep again! Paragraphs are used and not a
huge range of structural and grammatical features other than some direct speech (Level
2). In terms of vocabulary the candidate does meet Level 2 as there is use of some
correctly spelt vocabulary, and some is quite varied, for example corridor, overhead
compartment, absolute, alongside some basic vocabulary like ‘gonna’. In terms of
punctuation it is used with basic control (Level 1), and the sentence structures are quite
repetitive although there is something of a range in the use of speech. Using ‘best fit’,
this meets the top of Level 2 for AO5.
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Examiner Comments:

This is a secure example of Level 3 achievement. The response communicates clearly
the idea of a family journey, the sense of teenagers bickering and the confusion and
frustration of being lost. The story shows a clear sense of purpose (it is definitely a long
journey) and has understanding of the expectations and requirements of the intended
reader, with some flashes of humour in the ideas, for example teenagers not getting up
early, taking a long time to get ready, siblings arguing and also, perhaps unintentionally,
the ‘older woman at a till reading a knitting magazine'. There is appropriate use of form,
tone and register. Some description is simplistic but tries for effect, for example the
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weather on the day, the wooden table. A mark of 11 at the top of Level 3 is appropriate
here.

For AOS5 the response develops and connects appropriate information and ideas.
Structural and grammatical features (for example rule of three) and paragraphing make
the meaning clear. The candidate strives to use a varied vocabulary and although the
spelling is not always correct this is credited (exhausting, bickering, dishevelled,
mindlessly). Varied punctuation is used, not always accurately, but again ambition is
credited. There is evidence of adapting sentence structures as appropriate: Just our
luck’. A mark at the top of Level 3 is awarded, 7 marks.

Example 3
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Examiner Comments:

This is an example of a response that meets all of Level 4 for AO4. In this case we would
look to see if anything had been achieved in Level 5. The candidate communicates
successfully and there is a secure realisation of purpose and the needs of the intended
reader. The use of form, tone and register is effective, particularly in the sense of
nervousness and fear created. The response does not move into Level 5 for AO4 as it
could have more sharp focus on the long journey (we have interpreted that in not only
the actual journey but the metaphorical journey as a mother). The ideas are perhaps
not subtle in their presentation and could be developed further. The use of form, tone
and register is effective rather than sophisticated. A mark of 15 is achieved.

For AO5, however, a mark was awarded in Level 5, reflecting the careful crafting that
has gone into the response. The candidate does manage information and ideas, with
structural and grammatical features used cohesively and deliberately across the text -
for example the crying babies at the start and the large family on the train create a
sense of what Chloe is going to have and what she will not have once she gives birth.
There is a wide, selective vocabulary with only occasional spelling errors and a range of
punctuation for clarity, managing sentence structures for deliberate effect. Level 4 is
fully met, but given that the candidate attempts to manipulate the complex ideas of
fear, power and escape (the movement of the train as it ‘sprinted’ reflects her escape,
for example), the mark just moves into Level 5 with a mark of 11.

Question 3: Write a story with the title ‘A New Start'.

Candidates presented a range of material, and in some cases were similar to Question 2
where candidates were describing a physical journey that would end with a new start.
This question seemed to lend itself well to more emotive language with narrators
exploring their feelings about the past and hopes for the future. One examiner noted
that this question ‘was often handled sensitively at the higher end of the mark scheme
with subtle suggestions and hints about what the future held’. Some candidates had the
new start a matter of necessity, some demonstrating a determination to take advantage
of new opportunities and, as with Question 2, there was often a feeling that examiners
were reading real or readily imagined experiences.
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Examiner Comments:

This is a secure example of Level 3 achievement. The response communicates clearly
the idea of being left as a child, the constant change of foster parents and then the
official adoption. The story shows a clear sense of purpose (there is a new start) and has
understanding of the expectations and requirements of the intended reader. There is
appropriate use of form, tone and register, for example in the way the response starts
and end with the new start. Some use of idiom is slightly out of place, for example
‘tossing and turning’, but the idea is clear enough. A mark of 10 in Level 3 is appropriate
here. The ideas are not clearly communicated enough to move to the top of the level
here.

For AO5 the response develops and connects appropriate information and ideas.
Structural and grammatical features (for example rule of three in ‘cherished you, loved
you and sent you to another home’) and paragraphing make the meaning clear. The
candidate does not use as varied a vocabulary as Example 2 for Question 2, but spelling
is more accurate. ‘Best-fit' is important here. Varied and accurate punctuation is used.
There is evidence of adapting sentence structures as appropriate: ‘l thought all hope
was gone.... Amark of 7 at the top of Level 3 is awarded.
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Examiner Comments:

This is a fairly brief response (the handwriting is small) but it meets all of Level 3. The
response communicates successfully and there is a secure realisation of purpose and
the needs of the intended reader. The persona of the animal (a lion?) being caged,
potentially in a zoo, is sustained. The use of form, tone and register is effective,
particularly in the sense of freedom moving to captivity, although this is sometimes
almost too subtle to be evident. The use of form, tone and register is effective rather
than sophisticated. It meets all of Level 3 for AO4, achieving a mark of 15. For AO5 Level
3is fully met, and there is just enough to move into Level 4 as the candidate is
managing their information and ideas, with some cohesive and deliberate use of
structural features. The response does not move higher in this level given the errors. A
mark of 9 in Level 4 is awarded.
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Examiner Comments:

This response just moves into Level 5 for AO4, achieving 16 marks. It is another well-
crafted piece and in this case is sophisticated in places. It is sharply focused - it has the
idea of a false ‘new start’ that leads to another ‘new start’. The response meets all of
Level 4, and there is some subtlety in the ideas and sense of sharp (and quite
sophisticated) focus on the feelings of a disenchanted teacher and his/her disenchanted
pupils to just move into Level 5. The interaction between teacher and pupils is handled
in a very effective way, and the use of the rain to reflect feelings is quite sophisticated
(alongside the pupils coming in like a ‘tropical storm’).

For AO5 the response achieves 11 marks. The candidate manages information and
ideas, with structural and grammatical features used cohesively and deliberately across
the text (Level 4). There is also evidence of the candidate utilising a range of structural
and grammatical features to support coherence and cohesion, for example in the
opening (Level 5). A wide, selective vocabulary is used with only occasional spelling
errors (Level 4), and the candidate punctuates writing with accuracy to aid emphasis
and precision, using a range of sentence structures accurately and selectively to achieve
particular effects (Level 5). A mark of 11 is ‘best-fit’ here.
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Question 4: Look at the images provided. Write a story that begins ‘l tried to see
what he was reading.’

This question was attempted by fewer candidates than Questions 2 and 3. Examiners
saw responses which successfully evoked and sustained a sense of intrigue and one
examiner said: ‘A lot of these responses left me on a cliff-hanger!” Many candidates were
able to use a range of language and structural techniques to build up the tension as the
main protagonist made their move to see what was being read, but often did not reveal
what was in the paper or on the screen. This was sometimes more effective than
candidates who revealed something over-dramatic and created a complicated plot for
themselves. One examiner noted:

‘Again, some excellent responses to this question with some very imaginative ways they
were trying to look. One that springs to mind is a girl on a train trying to see what the
pale looking man next to her was reading - she eventually found out he was reading his

own obituary.’
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Examiner Comments:

For AO4 the candidate uses Image 1 and meets all of the bullet points in Level 2.
Communication is broadly appropriate with some sense of the purpose and reader. The
form, tone and register are straightforward. For this AO the response achieves 7 marks.
In AO5 the candidate just moves into Level 3, given some adaptation of sentence
structures for effect - the crafting is evident here. The first two bullet points in the mark
scheme are met in Level 2, but there is just enough to move to Level 3 for the third, for
example ‘Should | turn off my phone and give back the dirty look he gave me? Why not?’
A mark of 5 is achieved.
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Examiner Comments:

This response moves into Level 5 for AO4, with a mark of 16. It is another well-crafted
piece and is sophisticated in places. It is sharply focused - it has the idea of the
supercilious, unpopular student who has the ‘tables turned’ on them at the end. The
response meets all of Level 4. There is also some subtlety in the ideas and sense of
sharp (and quite sophisticated) focus on the feelings of the student during and after the
examination, before the entrapment: the idea of having ‘little time to waste gloating
over my perceived victory foreshadowing what will come and the idea that cheating ‘is a
fool's gambit'.

For AO5 the response achieves a mark of 11. The candidate manages information and
ideas, with structural and grammatical features used cohesively and deliberately across
the text (Level 4). Quite extensive vocabulary is used with rare spelling errors, for
example anguished, pendulum, gambit, melodramatic (Level 5), and the candidate
positions a reasonable range of punctuation for clarity, managing sentence structures
for deliberate effect (Level 4). A mark of 11 is ‘best-fit’ here.
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Summary

Based on their performance on the paper, candidates are offered the following advice:

Ensure you have studied the poetry and prose texts in the Anthology fully and
use the examination time to remind yourself of the text, not re-read it.

When a long extract is used, consider what the key points to pick up on are,
linked to the question you are being asked.

Make you are covering pertinent points from the whole extract from beginning
to end in order to meet AO1 in the higher levels.

Read the question carefully and make sure you are answering this question, not
telling the examiner what you know about the text you have studied. The
selection needs to be relevant to the question you are being asked, in this case
the character of Lev.

For AO2 (language and structure), make sure you are offering ideas about how
language and structure are used. Many of you were able to give examples, but
sometimes you did not offer points about how the examples were used.

For AO2 try to cover points on both language and structure, commenting on the
different techniques that have been used by the writer and how they link to the
overall topic of the question, in this case the character of Lev.

When you are writing, always think about your reader, what information and
ideas you want to develop and how you want the reader to react at different
parts of your writing; then choose the best words, phrases or techniques
available to you to achieve those effects.

Think carefully about how you will begin to write so that it is engaging for your
reader from the very start.

As you begin to write, know where you will end. This will help you to write in a
manner that is cohesive and coherent for your reader.

Take care throughout with accuracy: spelling, punctuation and grammar
In writing, focus on crafting and organisation whatever the nature of the task.

Be ambitious in your structure, vocabulary and range of ideas and try to be
creative and original. We are often incredibly impressed with your creativity and
ability to write in such an imaginative way in the time given.
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